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Class of  
their own
Leading universities still cluster in established 
centres, but within a shifting global framework. 
Australia including Melbourne is one of the 
knowledge nodes emerging outside of North America 
and Europe, write Michael Hoyler and Heike Jöns 
Knowledge and education are widely viewed as 
crucial resources in a globally operating economy. 
Cities and institutions, national governments and 
supranational organisations are all keen to attract 
innovative companies, promising students and 
competent researchers in order to position themselves 
favourably as knowledge hubs within the global flows 
of professional expertise and learning. Higher education 
and research play a significant part in this process, as 
universities are not only seats of scientific and scholarly 
innovation but also educate future decision-makers in 
business, public service and politics. 
In the past two decades, the globalisation agenda 
has led many governments and institutions of 
higher education to develop explicit strategies of 
internationalisation as a means of strengthening 
their (national or institutional) position as 
globally competitive knowledge nodes. These 
strategies include research collaborations, the 
internationalisation of the curriculum, student 
and faculty exchanges, attracting promising 
young scholars and international star scientists, 
and forming international research and teaching 
consortia with institutions of similar disciplinary 
orientation and reputation. 
More recently, a number of universities have 
established branch campuses abroad to deliver 
offshore education in emerging centres of the global 
economy such as China and the Arab city states. 
Studies by IDP Education Australia, a company that 
offers student placement and English language 
testing services, suggest that the demand for 
Australian higher education will increase more than 
ninefold from 2000 to 2025, to about one million 
students. International onshore higher education in 
Australia is predicted to account for slightly more 
than half of this total demand, while the other 44 per 
cent will be provided through offshore campuses and 
distance education.
Significant trends in the formation of global 
knowledge nodes and networks within higher 
education and research are revealed by examining 
three key dimensions: institutional nodes as 
identified by world university rankings; the 
circulation of students and faculty; and international 
collaboration in the natural, technical and social 
sciences. Higher education and research tends to be 
concentrated in leading centres clustered within a 
relatively small number of countries in the richest 
regions of the world. Yet, dynamic restructuring in the 
global landscape of higher education and research 
is forming new central nodes and shaping flows 
of students and faculty as much as collaborative 
linkages across the world.
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World-class universities
World-class universities can be regarded as central 
nodes in global knowledge networks. They can be 
defined as institutions that excel in research and 
teaching and enrich the cultural, intellectual and 
public life of the wider society. Identifying world-
class universities is not straightforward, as most 
institutions of higher education contribute, often 
in highly specialised ways, to the creation of new 
knowledge, and many aspire to the world-class 
label. Since 2003, several attempts have been made 
to identify world-class universities in annually 
published world university league tables based 
on a range of specific performance indicators. 
Despite criticisms on the selection and weighting 
of the underlying ranking criteria, global university 
rankings provide important insights into the 
geographies of global higher education and research.
The Academic Ranking of World Universities, 
compiled by Shanghai Jiao Tong University since 2003 
(in the following text: Shanghai Ranking), publishes 
a list of the Top 500 out of about 8,000 universities 
worldwide. The ranking is based on six research and 
education indicators with the following weights: 
•	 the	number	of	alumni	who	received	Nobel	Prizes	
and Fields Medals in the 20th century (10 per cent);
•	 the	number	of	researchers	who	received	Nobel	
Prizes	and	Fields	Medals	in	the	20th	century	(20	per	
cent);
•	 the	number	of	highly	cited	researchers	in	the	
life sciences, medicine, the physical sciences, 
engineering and the social sciences (20 per cent);
•	 the	number	of	articles	published	in	the	renowned	
journals Nature and Science (20 per cent);
•	 the	number	of	articles	published	in	journals	that	
are indexed in the Science Citation Index-expanded 
and the Social Science Citation Index (20 per cent); 
and 
•	 academic	performance	with	respect	to	institutional	
size,	i.e.	the	addition	of	the	weighted	scores	of	the	
above five indicators, divided by the number of full-
time equivalent faculty (10 per cent).
Mapping the locations of the Top 500 universities 
in the Shanghai Ranking for 2008 reveals striking 
global	disparities	between	the	Global	North	and	the	
Global South. There are four major regional clusters 
of	world-class	universities	in	North	America,	Europe,	
East Asia and Australia, and two minor regional 
clusters in South America and South Africa. Large 
parts of South America and Africa are without any 
university that scores on the main performance 
indicators as defined above, thus reflecting the 
well-known deep-seated asymmetries in the global 
economy.
Further, there is no Top 100 university in South 
America and Africa and also none in continental 
Asia.	Within	North	America,	clusters	of	Top	100	
world universities concentrate in the north-east, 
the middle- west and the south-west, while the 
locations of world-class universities in Europe are 
characterised by a centre-periphery structure. The 
Top 100 universities cluster in the south of England, 
in and around Paris, in south-west Germany and in 
northern	Switzerland,	while	Spain,	the	south	of	Italy	
and east central Europe accommodate universities 
mainly ranked between 300 and 400.
Out of the 20 top-ranked institutions, 17 are 
located within the United States including Harvard 
University ranked first overall, two in the United 
Kingdom (Cambridge and Oxford), and one in Japan, 
Tokyo University. The Top 500 universities in the 
world are located within over 300 cities, several 
in	Paris,	Tokyo,	London	and	New	York,	which	
corresponds well with the first tier of global cities 
Table 1:  Comparison of reputation and citations (per faculty 
scores in selected universities in the Times Higher Ranking 2008)
2008 rank Institution  Country Peer review Citations per
     score faculty score
1  Harvard University US 100 100
17 Stanford University US 100 100
36 University of California, Berkeley US 100 100
50 Beijing University China 100 34
56 Tsing Hua University China 97 31
113 Fudan University China 89 39
16 Australian National University Australia 100 74
37 University of Sydney Australia 99 54
38 University of Melbourne Australia 100 56
30 National University of Singapore Singapore 100 75
77 Nanyang Technological University Singapore 87 38
Source: Times Higher World University Rankings 2008, QS Quacquarelli Symonds Ltd. 
www.timeshighereducation.co.uk
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as the command centres of the global economy. 
Hong Kong and Seoul are important intellectual 
nodes in Asia; and Houston, Boston/Cambridge and 
Philadelphia are also significant agglomerations of 
world-class universities in the US.
As the leading world-class universities are closely 
associated with the most important business 
hubs in the world, it can be assumed that shifts in 
global economic power are mirrored in changes in 
the geographies of higher education and research. 
Accordingly, the growth of the Chinese economy has 
gone hand-in-hand with the aspiration of Chinese 
universities to perform as well as the leading US 
research universities. However, catching-up will take 
time as the geographically uneven distribution and 
regional clustering of elite knowledge nodes across 
the world reflects long-term historical patterns in the 
establishment of the modern research university.
An alternative world university ranking published 
by Times Higher Education since 2004 (in the 
following text and in tables: Times Higher Ranking) 
includes a peer review score that is based on annual 
surveys among academics. The latter are asked to 
rank the most prestigious universities in the world 
region(s) and subject areas with which they are 
familiar, which results in relatively high scores of 
universities across the world (see Table 1). In China, 
for instance, Beijing University, ranked 50 in the 
world, received the highest score (100), and ranked 
first	in	the	wider	region	together	with	the	National	
University of Singapore and Tokyo University. 
Australian universities were valued equally high: the 
Australian	National	University	(rank	16	overall)	and	
the University of Melbourne (rank 38) received the 
same top peer review score of 100. 
In comparison with current citation practices, 
however, there is a considerable gap between the 
peer review and the citations per faculty scores in 
all universities of South-East and East Asia. While 
the scientific performance at these universities is 
highly valued within the wider region, scientific 
articles produced in Japanese, Chinese and 
Singaporean universities are not as frequently cited 
internationally as work produced in American and 
European universities. This may partly result from 
the type of measurement that uses citation data 
as recorded in the scholarly citation and abstract 
Scopus database but can also be attributed to 
different degrees of integration into the scientific 
citation circuits. However, as a similar gap can also 
be observed in Australian universities, it can be 
argued that the discrepancy between a high peer 
review score and a modest citations per faculty score 
in Chinese, Singaporean and Australian universities 
reveals their status as emerging world-class 
universities in the sense that the citation rates are 
beginning to catch up with the growing reputation of 
these universities. 
The extent to which contemporary global higher 
education and research is characterised by changing 
power-geometries between the large and well-known 
universities	in	North	America	and	Europe	and	the	
emerging world-class universities in Asia-Pacific is 
examined in the following sections.
Table 2: Top 10 sending places of origin and percentage of total 
international student enrolment (for top host destinations)
US – 2007 (per cent) UK – 2007 (per cent) Germany –2006 (per cent)
India 14.4 China 27.0 China 11.0
China 11.6 India 14.2 Turkey 9.0
South Korea 10.7 Malaysia 8.8 Poland 6.1
Japan 6.1 Hong Kong 5.9 Bulgaria 5.2
Taiwan 5.0 Indonesia 5.1 Russia 4.8
Canada 4.9 Singapore 4.7 Ukraine 3.5
Mexico 2.4 South Korea 3.3 Morocco 3.3
Turkey 2.0 Thailand 2.8 Italy 2.7
Thailand 1.5 Taiwan 2.2 France 2.4
Germany 1.5 Japan 2.0 Austria 2.4
France – 2004 (per cent) Australia – 2006  (per cent) China – 2006 (per cent)
Morocco 13.8 China 13.3 South Korea 30.7
Algeria 9.4 India 6.4 Japan 11.3
China 4.8 US 5.9 US 7.2
Tunisia 4.1 Germany 4.6 Vietnam 4.5
Senegal 3.5 France 4.5 Indonesia 3.5
Germany 2.8 Ireland 4.3 India 3.5
Cameroon 2.1 Greece 4.3 Thailand 3.4
Italy 2.0 Malaysia 3.2 Russia 3.1
Lebanon 2.0 Nigeria 3.0 France 2.4
Romania 1.9 Hong Kong 2.6 Pakistan 2.0
Source: Institute of International Education, Atlas of Student Mobility, www.atlas.iienetwork.org
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Circulation of students and faculty
In the second half of the 20th century, the US was 
widely regarded as the world’s largest magnet for 
highly skilled professionals. Up until today, the country 
attracts the highest number of international students in 
the	world	(590,167	in	2005)	with	a	market	share	of	21.6	
per cent. Followed by the UK (318,399; 11.7 per cent), 
Germany	(259,797;	9.5per	cent)	and	France	(236,518;	8.7	
per cent), these four leading destination countries attract 
more than 50 per cent of all international students. With 
India and China not included in these Organisation 
for Economic Co-operation and Development (OECD) 
figures, the countries that have raised their market share 
of international students considerably since 2000 are 
Australia,	New	Zealand,	Canada,	France,	Russia	and	
Japan, thus indicating a wider shift of student flows 
towards the Asia-Pacific region. 
An analysis of the origin of these international 
students clearly reveals China’s and India’s growing 
importance in international academic exchange (see 
Table 2). Both countries provide the highest number 
of international students in the US and the UK, while 
China also heads the ranking of sending countries 
in Germany and Australia. Apart from the increasing 
predominance of China and India, the geographies 
of sending countries in the six most important 
destination countries for international students are 
shaped by political, socioeconomic, geographical and 
postcolonial relations. In the US, for instance, most 
international	students	come	from	Asia	and	North	
America. In the UK, all 10 of the most important 
sending countries are located in Asia, comprising 
mostly former British colonies, while France receives 
international students mostly from former French 
colonies	in	North	Africa.	China’s	international	
students mainly come from Asia and the US, while 
Australia displays the most international profile with 
sending	countries	from	Asia,	North	America,	Europe	
and Africa among the Top 10.
Compared	to	the	size	of	the	total	student	body,	
Australia	and	New	Zealand	also	have	the	highest	
shares of international students, followed by the 
European	countries:	UK,	Switzerland,	Austria	and	
France (see Table 3). Australia’s share of international 
students of 17.3 per cent compares to a much lower 
3.4 per cent of international students in the US, where 
most universities are dominated by high numbers 
of domestic students. Within the Top 200 world-
class universities as identified by the Times Higher 
Ranking 2008, Australian universities generally 
score high in terms of proportion of international 
students (see Table 4). The most international student 
body among the Top 200, however, is to be found at 
Imperial College London, University College London, 
National	University	of	Singapore,	Ecole	Polytechnique	
Fédérale de Lausanne, London School of Economics, 
University of Geneva, Maastricht University, and 
Macquarie University (Australia) (all receiving a top 
score of 100).
International students are potential future academics 
and professionals. Whether they stay in the destination 
country of their studies, return to their country of 
origin or move to a third country, they are likely to 
establish transnational linkages and act as multipliers 
of international relations in their subsequent careers. 
Table 3:  Percentage of international students enrolled in tertiary 
education (OECD countries, 2005)
Destination country International students (per cent) 
Australia 17.3
New Zealand 17.0
United Kingdom 13.9
Switzerland 13.2
Austria 11.0
France 10.8
Ireland 6.9
Belgium 6.5
Netherlands 4.7
Sweden 4.4
Denmark 4.4
Finland 3.6
United States 3.4
Japan 2.8
Hungary 2.7
Norway 1.9
Spain 1.0
Slovak Republic 0.9
Greece 0.4
Note: Missing data for Canada, Czech Republic, Germany, Iceland, Italy, Korea, Luxembourg, 
Mexico, Poland, Portugal and Turkey    
Source: OECD, Education at a Glance 2007, Table C3.1, www.oecd.org/edu/eag2007
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A high share of international students thus indicates 
dynamic processes with potential future significance 
for the economy and wider society, particularly under 
conditions of contemporary globalisation. The high 
shares of international students in Australia, Singapore 
and Europe can thus be read as a positive sign of 
internationalisation that also contributes to providing 
an international experience at home for domestic 
students in these places. Equally important for 
establishing international linkages are the Chinese and 
Indian	students	that	go	to	North	America,	Europe	and	
Australia to study in one of the global centres of higher 
education and research. As many of these international 
students later return to their home countries to start 
academic and professional careers, they may, in the 
long term, contribute to making their universities and 
companies more central players in the world economy. 
Comparing data on Australia, Canada, the UK and 
the US for 2002, the number of international students, 
who potentially provide positive entrepreneurial, 
networking effects in their future careers, was highest 
in	the	metropolitan	areas	of	New	York	and	London	
as the leading global cities, followed by Los Angeles, 
Melbourne, Sydney, San Francisco, Boston, Washington, 
Chicago and Brisbane (see Table 5). Based on these and 
previous findings, it can be argued that international 
students reinforce the central status of global cities but 
also contribute to the formation of new central nodes in 
the world economy. 
Another important strategy of internationalisation 
in higher education has long been the transnational 
exchange of faculty, whether this relates to temporary 
stays of less than one or two years, or to more 
permanent arrangements. Both visiting academics 
and foreign-born and/or foreign-educated academics 
with permanent posts provide international views 
and experiences to the majority of students that do 
not themselves study abroad. Many of the emerging 
world-class universities in Asia and Australia stand 
out by their recruitment of international faculty, 
which is sometimes, but not always, related to 
their large number of international students as an 
important staffing source.
The geographies of international recruitment of 
faculty reflect wider economic, social and cultural 
relations. British universities, for example, have 
developed strong linkages within Europe and the 
Commonwealth and with the US. According to a 2007 
Policy Briefing by Universities UK, the most important 
countries of origin for international faculty in the 
UK are Germany, China, the US, Ireland, Italy, France, 
Greece, India, Australia and Spain. The majority of these 
academics are at an early stage of their career, and their 
shares vary significantly between different subjects. 
The highest share of international faculty can be found 
in languages, physics, mathematics, computer science, 
engineering and the social sciences. 
Table 4:  International students score for Australian universities among  
the Top 200 world universities in the Times Higher Ranking 2008
International Institution International students Overall rank 2008
students score  score rank 2008
100 Macquarie University 1= 182
99 Monash University 9= 47
96 University of Melbourne 19= 38
95 University of Adelaide 23= 106=
93 University of Sydney 28= 37
91 Australian National University 35= 16
91 University of New South Wales 35= 45
83 University of Western Australia 51= 83=
78 University of Queensland 68= 43
Source: Times Higher World University Rankings 2008, QS Quacquarelli Symonds Ltd. www.timeshighereducation.co.uk   
(= indicates tied with another university) 
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International scientific collaboration
Global knowledge networks in higher education and 
research are well-researched in regard to international 
co-authorship in the natural and technical sciences, 
including clinical sciences, health and related 
subjects, biological sciences, environmental sciences, 
mathematics, physical sciences and engineering. This is 
because science citation databases offer comprehensive 
data on joint publications in mostly English-speaking 
internationally peer-reviewed journals. Most of these 
data are analysed on the national level and thus reflect 
an aggregation of collaborative linkages between world-
class universities and other research institutions. 
The worldwide output of research papers increased by 
more	than	10	per	cent	between	1996-2000	and	2001-05	
(see	Table	6).	Among	the	nine	countries	with	the	most	
productive scientists, the growth of research output was 
highest in China, India and Australia, thus supporting 
the previously developed argument that these are highly 
dynamic places in the contemporary landscape of 
higher education and research. 
The dynamic changes in the amount of research 
output have a considerable impact on the global 
geographies of knowledge networks. For example, 
China provided 2 per cent of international co-authors 
of US scientists and engineers in the periods 1981-85 
and	1991-95.	By	2001-05	this	share	had	risen	to	6.1	
per cent making the country the sixth most important 
place of international co-authorship. This trend is likely 
to continue, thus potentially preparing a long-term 
shift of academic hegemony away from the US. While 
in the past two decades, the most important source 
countries for co-authors of US international articles 
have been Germany, the UK and Canada, collaborative 
links with the US were considerably strengthened in all 
of the most productive countries except Japan between 
1991-95 and 2001-05. Scientific and technical research in 
Japan became rather more closely linked to China and 
Australia, thus contributing to the formation of an Asia-
Pacific collaborative space. 
Table 5:  International students in metropolitan  
areas in Australia, Canada, UK and US
Metropolitan area Number (2002)
New York 36,086
London 35,660
Los Angeles-Long Beach (with Orange County) 35,538
Melbourne 33,061
Sydney 29,781
San Francisco (with San Jose-Oakland) 25,761
Boston 24,160
Washington 20,678
Chicago 17,319
Brisbane 15,873
Toronto 13,964
Vancouver  13,378
Perth 11,895
Philadelphia 11,373
Houston 10,526
Dallas  10,199
Miami 8,383
Atlanta 8,342
Montreal 8,256
Oxford 7,665
Seattle-Bellevue-Everett 7,553
San Diego 6,748
Austin-San Marcos 6,570
Birmingham 6,385
Phoenix-Mesa 6,182
Pittsburgh 5,882
Detroit 5,869
Adelaide 5,534
Cambridge 5,125
West Lafayette 5,015
Source: Kevin O’Connor (2005), “International Students and Global Cities”, GaWC Research 
Bulletin 161, www.lboro.ac.uk/gawc/rb/rb161.html
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Higher education and research
Although the knowledge nodes and networks 
in contemporary higher education and research 
cluster in the global cities and economically leading 
metropolitan	areas	in	North	America,	Europe,	South	
and East Asia and Australia, a restructuring in 
global higher education and research is changing 
the distribution. There is a tension between the 
established centres of research excellence in the 
US and Europe and emerging central knowledge 
nodes in China, India and Australia. Japanese 
universities belong to the long-established 
research centres but are at the same time part of 
growing linkages between emerging world-class 
universities in Asia-Pacific. In the context of a 
growing internationalisation of higher education 
and research across the world, regional knowledge 
networks within Asia-Pacific and Europe have been 
strengthened in the past decade.
Institutions, cities and metropolitan areas that 
strive to do well in the global contest for talent 
and resources, need to be well networked at 
different levels, including the inflow and outflow of 
international students and faculty at different stages 
of their career. 
This is an edited and updated extract of an essay, “Global 
Knowledge Nodes and Networks”, first published in Connecting 
Cities: Networks – A Research Publication for the 9th World 
Congress of Metropolis 2008 
Michael Hoyler and Heike Jöns are both lecturers in human 
geography at Loughborough University in the UK. Hoyler 
is associate director of the Globalisation and World Cities 
(GaWC) Research Network where he heads the European Cities 
Research Unit. His research interests are in urban economic and 
social geography focusing on the transformation of cities and 
metropolitan regions in contemporary globalisation. Jöns was 
trained as a geographer at the Universities of Heidelberg (Germany) 
and Nottingham (UK) and has been a member of the German 
Association for Australian Studies for more than a decade. She 
has widely published on international academic mobility, including 
exchanges between German and Australian universities. 
Table 6:  Output of science and engineering articles and international co-authorship,  
1996-2000 and 2001-05
Country 1996-2000    2001-05    Change
  output  International  output  International  output  International
    co-authorship    co-authorship  co-authorship
  1,000s Per cent 1,000s Per cent 1,000s Per cent 1,000s Per cent Per cent Per cent
   output  output  output  output 1996-2000 2001-05
US 1,262.3 35 244.9 19 1,352.4 34 334.7 25 7.1 5.3
Japan 329.4 9 54.3 16 360.9 9 77.2 21 9.5 4.9
UK 338.4 9 97.6 29 358.7 9 144.5 40 6.0 11.4
Germany 310.0 9 106.8 34 340.9 8 146.6 43 10.0 8.6
France 229.8 6 82.1 36 244.8 6 107.7 44 6.5 8.3
China 101.6 3 25.8 25 210.1 5 54.4 26 106.8 0.5
Canada 167.2 5 55.4 33 184.4 5 75.7 41 10.3 7.9
Australia 100.5 3 30.7 31 117.0 3 46.5 40 16.4 9.2
India 76.2 2 - - 98.9 2 - - 29.7 -
World 3,602.6 100 - - 4,019.4 100 - - - -
Source: Jonathan Adams, Karen Gurney and Stuart Marshall (2007) Patterns of International Collaboration for the UK and Leading Partners: A Report Commissioned by 
the UK Office of Science and Innovation, Leeds: Evidence Ltd
... citation rates are beginning to catch up 
with the growing reputation of Chinese, 
Singaporean and Australian universities.
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The eight leading Australian research universities 
that formed the lobby group, Group of Eight (Go8), 
in 1994, are all listed within the Shanghai and Times 
Higher	Rankings	2006,	while	of	the	seven	research-
intensive universities that formed the Innovative 
Research Universities Australia (IRU Australia) in 
2003, a group of mostly younger universities founded 
between	1960	and	1975,	six	are	placed	among	the	Top	
500 Shanghai universities and only one among the 
Top 200 Times Higher universities. 
The much higher ranks of the Go8 institutions, 
which argue for prioritisation of research funding 
and increased funding for the largest and most 
popular campuses in Australia, confirm their status 
as the leading Australian research universities. In the 
Shanghai	Ranking	2006,	only	Macquarie	University	of	
the IRU Australia universities is ranked in the same tier 
(201-300) as the lowest ranked Go8 institutions Monash 
University (Melbourne) and University of Adelaide. 
The generally strong representation of Australian 
universities in the world university league tables points 
to an emerging knowledge hub in Asia-Pacific that 
attracts a particularly high number of international 
students and faculty and achieves high scores for 
reputation within the wider region (see previous pages). 
Melbourne and Sydney host three universities in 
each of the Shanghai and Times Higher rankings and 
thus belong to the 15 metropolitan areas with the 
most world-class universities.  Sydney’s universities 
are on average placed higher in both rankings than 
those located in Melbourne but the highest ranked 
Australian	university	is	the	Australian	National	
University in Canberra followed by the University of 
Melbourne and the University of Sydney (see Table 7). 
In the past five years, seven of the listed Australian 
universities climbed up the ranks in the Shanghai 
Ranking, seven stayed where they were in 2004, while 
only	the	Australian	National	University	lost	a	few	
ranks and two universities had dropped out of the 
Top 500 by 2008. This is an entirely positive balance 
that identifies Australian higher education as an 
integral part of the dynamic Asia-Pacific region. 
Heike Jöns
Table 7: Australian universities in the Shanghai Rankings 2004, 2006 and 2008 
Institution Group Ranking position
   2004 2006 2008
Australian National University, Canberra Go8 53 54 59
University of Melbourne Go8 82 78 73
University of Sydney Go8 101-152 102-150 97
University of Queensland, Rockhampton Go8 101-152 102-150 101-151
University of Western Australia, Perth Go8 153-201 102-150 101-151
University of New South Wales, Sydney Go8 153-201 151-200 152-200
Macquarie University, Sydney IRU Australia 302-403 201-300 201-302
Monash University, Melbourne Go8 202-301 201-300 201-302
University of Adelaide Go8 202-301 201-300 201-302
University of Newcastle IRU Australia 302-403 301-400 303-401
Flinders University, Adelaide IRU Australia 404-502 401-500 303-401
James Cook University, Townsville IRU Australia - 401-500 303-401
University of Tasmania, Hobart - 302-403 401-500 303-401
University of Wollongong - - - 303-401
La Trobe University, Melbourne IRU Australia 404-502 301-400 402-503
Murdoch University, Perth IRU Australia 404-502 401-500 -
University of New England, Armidale - - 401-500 -
Source: Academic Ranking of World Universities, Shanghai Jiao Tong University, www.arwu.org, accessed on 6 January, 2009 
Australian university rankings
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Australian higher education 
… an integral part of the 
dynamic Asia-Pacific region.
